While learning through mobile devices, or mobile learning, has been proven feasible [1, 2] , its effectiveness is still in doubt as contradictory research results were observed [3e5]. In this dataset, the data collected from the experiments on mobile learning effectiveness is presented. The subject Computer Programming was used in the experiments because technical competence is one of the key success factors of mobile learning [6] . Computer Programming is an essential skill for all technical fields. It is therefore a compulsory foundation subject for all technical-related sub-degree programmes in Hong Kong Community College. Instead of comparing immediate pre-test and pro-test results, the entire subject performance of 1434 students in cohorts 2015 to 2017 was evaluated. By having different settings of mobile learning environment for each cohort, the effectiveness of mobile learning could be observed. The data collected was statistically analysed by one-way ANOVA with Turkey HSD post-hoc test. Students' mobile learning experience was also evaluated by survey results using a 5point Likert Scale questionnaire. The dataset in this paper should provide researchers and educators with further information on how mobile learning could be effectively implemented along with the pedagogical strategies.
a b s t r a c t
While learning through mobile devices, or mobile learning, has been proven feasible [1, 2] , its effectiveness is still in doubt as contradictory research results were observed [3e5] . In this dataset, the data collected from the experiments on mobile learning effectiveness is presented. The subject Computer Programming was used in the experiments because technical competence is one of the key success factors of mobile learning [6] . Computer Programming is an essential skill for all technical fields. It is therefore a compulsory foundation subject for all technical-related sub-degree programmes in Hong Kong Community College. Instead of comparing immediate pre-test and pro-test results, the entire subject performance of 1434 students in cohorts 2015 to 2017 was evaluated. By having different settings of mobile learning environment for each cohort, the effectiveness of mobile learning could be observed. The data collected was statistically analysed by one-way ANOVA with Turkey HSD post-hoc test. Students' mobile learning experience was also evaluated by survey results using a 5point Likert Scale questionnaire. The dataset in this paper should provide researchers and educators with further information on how mobile learning could be effectively implemented along with the pedagogical strategies. 
Data
Many research works have proven that mobile learning is feasible with various benefits such as diversifying the learning activities, supporting learning process, and synchronizing learning experience [1, 2] . However, the effectiveness of mobile learning on students' academic performance is still in doubt where contradictory research results were observed [3e5]. To evaluate the impact of mobile learning on students' academic performance, the scores of all subject assessment components were analysed. The descriptive statistics and normality test on the scores are given in Tables 1 and 2 , respectively. The assessment component "Overall (Before Exam)" represents the overall assessment result without considering the examination scores, while "Overall" represents the overall subject result. From Tables 1 and 2, the same observation is obtained for all cohorts of students. The scores of Test, Assignment 2 and Examination are normally distributed, where students had to submit these assessments in short time. For Assignment 1, Group Project and Participation which were take-home assessment, the distributions shift to right with higher mean scores. The score distribution of Overall (Before Exam) shifts to the right, and that of Overall subject result is normally distributed.
The mean scores of the assessment components were statistically compared among the 3 cohorts using one-way ANOVA, with the result given in Table 3 . There was no statistically significant difference among the 3 cohorts in terms of Participation (p ¼ 0.058 > 0.05) and Overall subject result (p ¼ 0.130 > 0.05). For other assessment components, the mean scores were further compared statistically using the Turkey HSD post-hoc test, where the result is given in Table 4 . When comparing cohorts 2015 and 2016, no statistically significant difference was observed in the scores of Overall (Before Exam) (p ¼ 0.150 > 0.05) and Examination (p ¼ 0.282 > 0.05). When comparing with cohort 2017, the Overall (Before Exam) score of cohort 2017 is lower than the other cohorts where the difference is statistically significant (p ¼ 0.000 < 0.05). The Examination score of cohort 2017 is higher than cohort 2015 with statistically significant difference (p ¼ 0.022 < 0.05), but no statistically significant difference was observed when it is compared to cohort 2016 (p ¼ 0.609 > 0.05).
Specifications Table

Subject
Education Specific subject area Mobile learning Type of data Table  How data were acquired Scores of subject assessments and survey using questionnaire Data format Raw, analysed, inferential statistical data Parameters for data collection The academic results of the control group and two experimental groups for comparison, and ratings of mobile learning experience. Description of data collection The academic results were obtained from the scores of all assessment components of students taking the subject. The ratings of mobile learning experience were collected by questionnaire feedback from students of cohort 2016.
Data source location
Hong Kong Community College, The Hong Kong Polytechnic University, Hong Kong Data accessibility
Data is with the article
Value of the Data
This dataset contains analysis on both academic performance and learning experience in mobile learning environment. It provides significant insights on how mobile learning could be effectively incorporated with pedagogical strategies in tertiary education.
Since contradictory conclusions were made by previous research works, researchers can obtain further information from this dataset regarding the effectiveness of mobile learning. In addition, educators and mobile app developers can better understand the effective use of mobile apps as an additional learning tool to enhance teaching quality. The dataset in this article can be used to improve pedagogical practices in tertiary education. Further investigation may include implementation of mobile learning in different stages of learning process.
To evaluate students' mobile learning experience, the ratings collected from questionnaire survey were analysed and summarized in Table 5 . The descriptive statistics and normality test of the ratings are given in Table 6 . It is observed that the rating distributions of all items concentrate at high score corresponding to "Strongly Agree" and "Agree". Most items have their mean ratings above 4, except item 5: "My classmates would suggest me to use mobile apps for learning" with mean rating 3.79, item 7: "I had experience in using mobile apps for learning in other subjects" with mean rating 3.41, item 15: "Using the app will stimulate my curiosity" with mean rating 3.98, and item 17: "Using the app will encourage discussion among classmates" with mean rating 3.87.
Item 20 of the questionnaire is an open-ended question. Most of the responses were related to the operations of the tailor-made mobile app. A few of them just consisted of the words "Good" and "Useful" that could be reflected from the ratings of other items. Therefore, the data related to item 20 is not included in this dataset.
Experimental design, materials, and methods
Context
As suggested by previous research, technical competence is one of the key success factors of mobile learning [6] . The subject Computer Programming was therefore selected for this study. Computer Programming is a compulsory foundation subject for all technical-related sub-degree programmes in Hong Kong Community College. The subject consists of six assessment components with different weightings contributing to the overall subject result, namely Test (16%), Assignment 1 (8%), Assignment 2 (8%), Group Project (13%), Participation (5%), and a Final Examination (50%). There were 1613 students taking this subject in cohorts 2015 to 2017. Among them, 1434 students attempted all assessment components and were the samples in this research. For each cohort, students were distributed into different classes with similar class size of around 100 students per class. They were required to attend lecture and tutorial classes regularly throughout the semester. The same teaching schedule and same set of teaching materials were used. Apart from the test and final examination that were centrally arranged by the college, all other assessment components were released according to the same teaching schedule. Therefore, all students had the same amount of time to prepare and complete the assessments. Although the assessments were different in different semesters, they were designed to have the same level of difficulty.
Tailor-made mobile app
A mobile app called "CCN2042 Cþþ" was designed for both iOS and Android devices. This mobile app was tailor-made to assist students' learning of the subject Computer Programming. It consists of illustration and explanation of basic programming techniques, simple programming exercises for students' revision and practice, and small quizzes for checking their level of understanding.
Different from other similar mobile apps in the market, this tailor-made mobile app followed the teaching sequence of the subject throughout the semester. The content of the mobile app was also adopted from lecture notes and tutorial notes of the subject, so that students could reference easily. The quizzes of the mobile app were divided into more than 150 levels. Students had to complete a quiz correctly to unlock the quiz in the next level. Competition among students in reaching higher level could increase their motivation and engagement [7, 8] . 
Control and experimental groups
Cohort 2015 was the control group, where the tailor-made mobile app was not used. The mobile app was not even released to the market yet. Students were encouraged to have revision every week to consolidate their learning.
Cohort 2016 was the experimental group 1. The tailor-made mobile app was published via Apple Store and Google Play Store. Students were required to install the tailor-made mobile app and use it as an additional learning tool after each lecture. In every week, lecturers checked the progress of their students in using the mobile app, and reminded them to use the mobile app for revision according to the teaching schedule. Cohort 2017 was the experimental group 2. There was no announcement of the tailor-made mobile app at the beginning of the teaching. Students were not forced to use it. There was no checking nor reminder related to the use of mobile app. Then at the end of teaching, students were advised to use the tailor-made mobile app for revision before the final examination.
Measurement
To evaluate the effect of mobile learning on students' academic achievement, the scores of all assessment components in different cohorts were analysed. All descriptive statistics and inferential statistical analyses on the assessment scores were conducted in the software Statistical Package for Social Sciences (SPSS) version 25. The mean scores were statistically compared by one-way ANOVA test with a significance level of 0.05.
To evaluate students' mobile learning experience, a 5-point Likert Scale questionnaire with options "Strongly Agree", "Agree", "Neutral", "Disagree" and "Strongly Disagree" was used. The questionnaire contained twenty items. Items 1 to 8 were designed to measure students' perspective on mobile learning; items 9 to 19 were designed to measure the effectiveness on learning with the tailor-made mobile app; and item 20 was open-ended to collect other comments from students. Since only the students in cohort 2016 were forced to use the mobile app, the feedback was collected from students in cohort 2016 only. All students in cohort 2016 were invited to complete the questionnaire voluntarily and anonymously. They were well informed that the feedback from questionnaire would not affect their subject performance.
